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Comparative analysis of the situation in the partner countries regarding 

dyslexia 

 

After summarizing the project partner countries' responses to the questions, it is 

concluded that the risk assessment for dyslexia differs. Diagnosis of dyslexia and assessment 

of risk factors are predominantly focused on school age, not pre-school. For example, in 

Greece and Turkey, specific learning difficulties and dyslexia are diagnosed in pupils who 

study in grades 2-3, but pre-school assessment of a child’s development is based on 

observations. Turkey is conducting in-depth child monitoring in key areas, recording results 

in forms approved by the Ministry of Education and Science (Turkey) by teachers, school 

counselors with the aim of providing information to health professionals’ referral to a 

medical institution. 

The Spanish Dyslexia Association Dyslexia recognizes that diagnostics are conducted too 

late in the country. Testing protocols have been developed at national level to identify the 
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risk of learning disabilities and dyslexia, but educational institutions are responsible for 

completing them, evaluating the need to pass this information on to the Dyslexia 

Association. All in all, the situation varies from country to country and from school to 

school. The State Education Law (Articles 71, 72) focuses on students with reading 

disabilities and the need for appropriate assessment. 

Bulgaria is the country where the diagnosis of learning difficulties at preschool age is 

determined by the Ministry Decision No.5. The view focuses more on the assessment of 5-6 

year-olds' readiness for school. Professor Bijkova designed the test to detect a child's 

readiness for school, not to evaluate the child. The result is informative and aimed at 

providing reliable information to the child's teachers and parents, whereas early age 

diagnosis (3-3,6 years) is not mandatory, but it can be conducted with parental consent. The 

evaluation is done by pre-school teachers and the consent of the parents is not required for 

the evaluation of the child. 

In Latvia, the difficulty of acquiring a child's reading literacy is paid more attention in 

special education institutions or groups, where the children work with a team of specialists. 

In general institutions, where a speech therapist works with children with speech and 

language disorders. According to Cabinet of Ministers Regulations Nr. 716 (November 21st, 

2018) at pre-school age, assessment of a child takes place in all areas of study on the basis 

of observations and the practical outcomes of the child's work. Educational institutions 

independently develop procedures for assessing a child's learning outcomes, in accordance 

with the basic principles for the assessment of pre-school education as set out in the 

National Pre-school Education Guidelines. Educational institutions introduce the child's 

descriptive assessment to the child's parents or their legal representatives. Decisions about 

the child's ability, literacy, and speech and language in-depth examination are made by the 

child's parents, through their pediatric medical committees, and their consent to educate 

the child in special groups and classes. 

Observation of the abilities and skills of preschool children occurs in the following areas: 

 Bulgaria Spain Turkey Greece Latvia 



3 
 

General observation, evaluation  X X  X 

Child's Achievements in psychic 

development 

    X 

Language and speech 

development 

X X ? X X x 

Literacy   X X x 

Writing skills   X X x 

Mathematical abilities X X? X  x 

Social skills, the development X    X 

Behaviour    X x 

Emotions    X x 

Motor skills X  X X x 

Visual, auditory, kinesthetic 

perception 

  X X x 

A child's achievements in physical 

development  

    X 

 

       Analyzing the research areas of preschool children, there is a difference in the formulations 

that are broader in Latvia e.g. the child's mental development, which includes language and 

speech development, reading and writing skills, and mathematical concepts. The development 

of the social sphere involves the development and evaluation of communication skills, feelings, 

behaviors and emotions, willpower. The assessment of physical development includes the 

assessment of the child's high and low motor activity, the child's activity, including the ability 

to work with writing tools. A similar model of assessment exists for Bulgaria, where there is a 

test developed by Professor Bijkov for this purpose, while in other countries the indicators for 

the study of children are more fragmented. 
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The assessment of pre-school children in all countries is carried out by pre-school 

teachers. In the case of learning disabilities - specialists (speech therapists, special educators, 

clinical psychologists) in medical institutions, newly created centers, in the private sector. The 

set of methods and techniques used varies from country to country, e.g. the Desforgers-

Lindsay scale in Greece and English-translated tests (CERenfrew (1988), phonological 

development test (Pan-Hellenic Association of Greek Speech Therapists), in Spain reading tests 

(EDIL, EL TALE, PROLEX-R, PRPLES - SE, DIS-ESP), in Bulgaria Diagnostic Albums of Professor 

Bojanov, Slavejkov, Ignatov, in Latvia the development test Acadience (DIBELS Next), Turkey- 

O-DMP (Dyslexia Intervention Program in Preschool), DMP (Dyslexia Intervention Program) 

Intervention Program), Child's Observation, Academic Assessment and Intelligence Test 

Summary. In all project partner countries mentioned tests are used by professionals with 

relevant education, working in the public and private sectors. Within the partner countries 

support for children with specific learning disabilities are coordinated as follows:  

 Turkey RAM (Guidance and Research Center) 

 Greece Education and Counseling Support Center (KESY)  

SMEAE (Association of Special Education Schools) 

 Spain Spanish Dyslexia Association 

 Bulgaria Centres for personal development and inclusive 

education (branches of the Ministry of Education); private 

organisations, like Dyslexia Association - Bulgaria 

 Latvia VISC (National Center for Education of the Republic of 

Latvia) 

 

Turkey, Greece - children with specific learning disabilities can be supported in 

integrated classes or in individual classes (during lessons), in Latvia in special education 

groups (classes) or in mainstream education. For most of the countries, there is no specific 

material or program developed to work with preschool children to reduce the risk of 

dyslexia. Intervention classes have been developed in Latvia to promote literacy within 

Acadience (DIBELS Next). There is also a set of motivating exercise-books and games for 

reading classes. In Spain, there are downloadable materials, games, exercises for children 
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with learning disabilities provided by the Dyslexia Association, and a platform (LEEduca) 

based on literacy skills program with activities. 

Summarizing the experience of partner countries and the information provided on the 

risk assessment of dyslexia in preschool children, it can be concluded that: 

1) countries do not have specific tests or specialized tests to determine the risk of 

dyslexia at pre-school age; 

2)  children’s' research, observation-based assessment of abilities take place in all 

countries, some of which are nationally regulated and prescribed; 

3) there is no uniform procedure for the applicability of research results in children; 

4) the learning difficulties of children, difficulties in reading literacy are determined by 

observation which is carried out by pre-school educators, through in-depth research, 

by professionals with appropriate education; 

5) each country has a different system for assessing the likelihood of dyslexia or 

children 's abilities and skills, but all countries decide on support for special 

education or inclusive education; 

6) countries have developed dyslexia risk reduction materials for work with children, 

which can be used by teachers, professionals, and families. 

A brief summary of the answers to the questions: 

1. Whether and how your country determines the risk of dyslexia in pre-schoolers. 

Greece - Diagnosis of dyslexia occurs until Grade 3, there is a three-level system of 

intervention. Within the first level - children are observed; the second - divided into groups 

and within the third - children with no developmental dynamics are evaluated by specialists. 

The purpose of the assessment is to determine the type of disorder, to distinguish dyslexia 

from other learning disabilities. 

Turkey - specific learning difficulties are diagnosed for students in grades 2-3. The country 

has an observation form developed by the Ministry of Education, which is used by teachers, 
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school counselors, but is not intended to diagnose, but to recommend researching children 

to identify specific learning difficulties. 

Spain – diagnosis of dyslexia does not take place in preschool, it is voluntary and teacher-

initiated in the school. Although the Education Act (2013) contains articles on the need for 

appropriate assessment measures that can be adapted to children with special needs. 

Bulgaria – the diagnosis of learning difficulties at pre-school age is established by Decision 

No.5 on inclusive education. It is compulsory at the end of pre-school, following a test 

developed by Professor Bijkov. Early diagnostics (ages 3-4) is optional and is done with 

parental consent. 

Latvia – Assessment of learning achievements in pre-school is carried out in accordance 

with Cabinet of Ministers Regulations Nr.716 ( 21st November, 2018) "Regulations on 

National Guidelines for Pre-primary Education and Models of Pre-primary Education 

Programs." Learning Difficulty evaluation is carried out by specialists on the 

recommendation of pre-school teachers and on the initiative or consent of parents. As a 

result, the child is directed towards special education programs and provided with 

specialists' support, in a special education class, in a group or integrated in a general 

education institution. 

2. Who carries out a risk assessment for dyslexia in pre-schools. 

Greece- probabilities of dyslexia risk assessment is carried out by independent diagnostic 

centers, medical-pedagogical institutes, special education institutions, education and 

counseling support center (KESY). 

Turkey-  Children with specific learning disabilities are researched at the Advisory and 

Research Center with a Pediatric Psychiatrist, and special education support is offered based 

on a decision of the hospital committee. 

Spain – The risk assessment of the likelihood of dyslexia is primarily done at school by a 

teacher or a group of teachers, and a diagnosis at school or a clinical psychologist is 

recommended. Basic evaluation involves the evaluation of behavioral and cognitive 

processes. 
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Bulgaria – Dyslexia is diagnosed when the reading period is reached (grades 1-2). An in-

depth assessment may be carried out in specialized medical centers, where appropriate 

with the cooperation of psychologists, speech therapists, psychiatrists, neurologists. A 

speech therapist tests children's speech and language and obtains data on literacy 

problems. Assessment consists of neuropsychological and cognitive performance 

assessment. 

Latvia – In-depth research of children, with the consent of the parents, is carried out by 

psychologists, clinical psychologists, psychiatrists, neurologists and, if necessary, conclusions 

are made by the pedagogical-medical commissions. There is an opportunity to have a 

general assessment of children's health and mental development through examinations at 

Children's Clinics at University Hospital. 

 
3. What methods are used to detect dyslexia in pre-schoolers? 

Greece- assessment tests, basic skills assessment used in Anglo-Saxon countries, and the 
Desforgers-Lindsay scale are used.  

• Preschool Language Scale -3 (PLS-3) (Zimmerman, Steiner, Pond, 1992) 

• Clinical Evaluation of Language Fundamentals –Preschool (CELF- Preschool) 

• Peabody Picture Vocabulary Τest III (PPVT-ΙII)(Dunn & Dunn, 1997) 

• The Renfrew Action Picture Test (C.E. Renfrew, 1988) 

• Phonological development test from Pan-Hellenic union of speech therapists 

• Short assessment of phonological awareness which includes sentence separation in 

words, rhyme perception, handling complicated words, word separation in syllables 

and phonics discrimination.  

• Evaluation of Phonological Awareness 

• Evaluation of reading and spelling. 

• Assessment of visual and tactile perception.  

 
Turkey- no specific tests have been developed by the Guidance and Research Center for 

dyslexia. The evaluation is as a combination of child observation, academic assessment, and 

intelligence test scores 
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Spain – The evaluation of dyslexia is like an overall evaluation of standardized literacy tests 

(EDIL, EK TALE, PROLEX-R, PROLES-SE, DIS-ESP), intellectual ability, phonological memory 

and phonological awareness tests 

Bulgaria – There is no specific practice for determining the risk of dyslexia. Assessment of 

preschool children is based on professor Bijkova’s test. 

Latvia –there is no test to determine the risk of dyslexia. In order to determine children's 

phonological abilities and reading difficulties Acadience (DIBELS Next) test for 6-year-olds is 

used; based on observations and children's activities, the children's overall skills and 

intelligence are assessed. 

4. Are there any materials available in the country for work to reduce the risk of dys-
lexia in pre-school education institutions, and what are those materials? 

5. If so, who uses these materials, works with them? 

Greece- Tests are used by trained professionals 

Turkey-  There are several dyslexia programs in the country, O-DIST (Pre-School Detection of 

Dyslexia Symptoms) and O_DMP (Pre-School Dyslexia Intervention Program), PREP (Reading 

Program Update), TILLS (Integrated Language and Literacy Test). The tests and intervention 

program are carried out by professionals with appropriate training and professional skills. 

Families have access to programs at special counseling centers, special education or 

rehabilitation centers. 

Spain – A platform (LEEDUCA) has been set up, which is based on an activity-based reading 

literacy program, many of the dyslexia-related materials are available on the Internet, and is 

also offered by the Dyslexia Association. Such as dyslexia stories to understand why these 

children learn differently, downloadable materials, and task strategies to improve spelling, 

board games. The materials are intended for use by teachers, associations, families, 

professionals, psychologists, students. 

Bulgaria –There are no standardized materials or programs for working with pre-school 

children to reduce the risk of dyslexia. Materials for improving children's speech and reading 

skills are prepared by each specialist and adapted to the child's needs. Support groups are 

formed in social networks to share resources. The materials are divided into three groups: 
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Materials developed and used by special education teachers for children with learning 

disabilities. Materials developed by parents and teachers for work with children at home. 

Materials developed by parents based on personal experience. 

Latvia – Interventions to promote literacy have been developed within Acadience (DIBELS 

Next)as well as a set of stimulus exercise books and reading games are available. These 

materials may be used by professionals who have completed a training course and obtained 

a certificate. 

 


